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Abstract	
Task‐Based	Language	Teaching	(TBLT)	prioritizes	the	development	of	students'	applied	
English	language	skills,	advocating	a	learner‐centered	and	task‐oriented	approach.	This	
study	investigates	the	specific	challenges	encountered	when	implementing	TBLT	in	the	
context	 of	 large‐class	 settings	 and	 proposes	 targeted	 strategies	 to	 overcome	 these	
obstacles.	The	aim	is	to	ensure	the	effective	enhancement	of	students'	language	practice	
abilities	 and	 overall	 English	 proficiency,	 even	within	 the	 constraints	 of	 high‐density	
classroom	environments.	The	paper	seeks	to	offer	English	language	educators	practical	
guidance	 for	 the	 application	 of	TBLT	 in	 large	 classes,	with	 the	 ultimate	 objective	 of	
reinforcing	 instructional	 content	 and	 augmenting	 students'	 communicative	
competencies.	
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1. Introduction	

English language teaching faces unprecedented challenges and opportunities. Effective 
teaching methodologies are pivotal in enhancing students' practical language skills, which is 
indispensable for nurturing globally competitive talents. Task-Based Language Teaching 
(TBLT), gaining prominence since the late 20th century (Ellis, 2003; Nunan, 2004), focuses on 
language learning through the completion of communicative tasks. This pedagogical 
philosophy has proven effective in small class settings (Samuda & Bygate, 2008) and has been 
broadly implemented. However, in nations such as China and India, particularly at the primary 
and secondary education levels, the prevalence of large-class teaching, often exceeding 50 
students per class, poses significant challenges to the implementation of TBLT. These 
challenges encompass issues related to classroom management, student engagement, task 
design, and assessment. This paper focuses the challenges of deploying TBLT within large-class 
contexts and outlines necessary strategies for overcoming these challenges. 

2. Theory	Basis	of	TBLT	

The conceptual underpinnings of Task-Based Language Teaching (TBLT) can be traced to the 
ground-breaking work of Long M. H. and Prabhu N. S. in the late 20th century. Emphasizing 
"learning by doing" and "task-driven language use," TBLT is considered as an effective tool in 
language education (Wang Xiaoqing, 2018). Tasks designed under this framework mimic 
authentic language scenarios, pushing learners to utilize the target language for problem-
solving and goal achievement (Nunan, 2004). Ellis (2003) highlights the importance of tasks 
having concrete output objectives with the aim to facilitate the assessment learners' linguistic 
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proficiencies accurately. TBLT posits that language forms are best learned through engaging in 
meaningful tasks rather than through direct instruction of grammatical norms (Long & Crookes, 
1992), focusing on merging semantics with pragmatics and fostering learner engagement, 
diverging from conventional form-focused teaching approaches (Willis & Willis, 2009).  
(i)The Constructivist Theory 
Constructivist theory, conceptualized by Swiss scholar Piaget, describes learning as an 
interplay of existing knowledge and social interactions, rather than through direct teaching. 
Students acquire knowledge actively within specific social contexts, with support from teachers 
and peers, motivated by internal drives and external circumstances. The theory outlines three 
core principles: Firstly, learners should actively construct knowledge within relevant situations 
instead of passively absorbing information. Secondly, learning environments should inspire 
students' enthusiasm and interest. Lastly, teachers' roles are to facilitate and support the 
knowledge-building process, emphasizing the importance of student engagement. 
This theory entails knowledge, learning, and student perspectives. Learning perspective 
emphasizes the role of teachers in facilitating and guiding the construction of knowledge and 
designing engaging learning environments. Student perspective encourages students to 
actively blend and transform existing and newly acquired knowledge. Influenced by Marxist 
views, scholars like Vygotsky have further developed this theory, underlining the necessity of 
engaging in practical activities for knowledge construction. 
In Task-Based Language Teaching, the act of students completing tasks exemplifies the dynamic 
process of knowledge building, with teachers responsible for creating realistic learning 
contexts. This approach enables students to develop English language understanding and 
cognitive skills through task execution, collaboration, and discussion. 
(ii)The Theory of Situational Learning 
Emerging in the 1980s, the theory of situational learning emphasizes the contextual nature of 
knowledge acquisition. It suggests that knowledge is contextually acquired and constructed 
through engagement with the environment, viewing learning as part of wider social practices. 
According to the theory, learners are active participants within a community, progressively 
utilizing community resources to deepen their engagement. Over time, they move from 
peripheral involvement to more central roles, reflecting the theory's emphasis on learning as a 
dynamic, socially embedded process. 
In the context of Task-Based Language Teaching, this theory highlights the importance of 
creating tasks aimed at advancing students' English abilities. These tasks enable learners to 
connect with the community and convert language knowledge into practical skills. The 
emphasis is on engaging students through hands-on activities, making the acquisition of English 
a dynamic, integrated process. Tasks serve not as the objective but as tools to increase 
engagement and autonomy, with teachers providing essential support and guidance to optimize 
independent and collaborative learning outcomes. 
(iii) Application research of TBLT in the large-class context 
Large-class settings are often cited as critical barriers to quality education, plagued by issues 
such as unequal resource distribution, scattered teacher attention, and reduced student 
engagement. These conditions render the deployment of TBLT notably challenging, as the 
heterogeneity in large classrooms complicates the task of meeting diverse learning needs and 
securing extensive student participation in activities (Hou Yuchen, 2021). Additionally, while 
traditional teacher-centered approaches may offer easier control over large classes, TBLT's 
demand for active task-based student interaction presents difficulties in environments with 
high student counts, potentially leaving students feeling unsupported due to inadequate 
instructional guidance (Bailey, 2005). 
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In countries like China, where large-class instruction prevails, English educators often grapple 
with the pressure to deliver copious educational content within constrained timelines, adding 
layers of complexity to TBLT's implementation. There is a noticeable preference for 
conventional teacher-led methods over the collaborative, student-centered TBLT in such 
settings. 
Despite these hurdles, there is evidence of TBLT's successful application in large-class 
scenarios. Even in classes with numerous students, meticulously designed tasks have been 
shown to effectively bolster language practice and learning (Sun Peipei, 2011). The strategic 
use of pedagogical tools can also alleviate some of the challenges associated with large-class 
instruction, with online collaborative platforms facilitating extended linguistic interaction post-
class. 

3. The	Challenges	of	Implementing	TBLT	in	Large‐Class	Settings	

3.1. From	the	Teachers’	Perspective 
(i)Classroom Management 
Managing a large classroom becomes increasingly complex, as TBLT necessitates an engaging 
and interactive environment that traditional methods may fail to achieve. Key challenges 
include 1)monitoring student progress, 2)facilitating group activities to ensure full 
participation, 3)managing classroom discipline, and 4)stimulating engagement from all 
students, particularly those less inclined or motivated. 
(ii)Time Management 
In expansive classrooms, the demand for a broader array and quantity of tasks escalates. These 
tasks must be pedagogically valuable and tailored to suit the dynamics of a large-class context. 
The extensive time required for designing and adjusting these tasks, coupled with the 
preparation of educational materials, places a significant strain on time resources. The need for 
sufficient completion and presentation time for each student or group, alongside necessary 
teacher feedback, often surpasses the confines of scheduled class periods, prompting a 
balancing act between instructional depth and breadth. 
(iii)Task Design and Evaluation 
With the increase in class size comes a greater diversity in student abilities, learning styles, 
motivations, and backgrounds, complicating the task design process to meet all learners' needs. 
Task construction must strategically balance challenge and engagement. Furthermore, the task 
of assessing and providing feedback proves more complex for instructors. Balancing between 
less frequent but in-depth feedback and more numerous but superficial group evaluations 
poses challenges, detracting from the educational experience. The lengthy assessment process 
and the struggle to maintain uniform standards further complicate matters. 

3.2. From	the	Students'	Perspective 
(i)Engagement and Participation Issues 
The proliferation of groups or members in larger classes diminishes individual presentation 
opportunities, potentially undermining student motivation, particularly among those already 
lacking enthusiasm. The constrained attention of teachers leads to reduced student-teacher 
interactions, risking oversight of individual differences (Chen Yanlian, 2011). Furthermore, 
uneven task distribution may cause disparities in engagement levels. 
(ii)Heightened Competitive Environment 
Decreased opportunities for presentations may intensify both intergroup and intragroup 
competition for teacher attention and higher evaluations, resulting in classroom disharmony, 
elevated student anxiety, degraded overall learning experiences, and unhealthy competition. 
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This competitive atmosphere risks sidelining weaker students or groups, exacerbating 
educational inequities. 
(iii)Increased Psychological Pressures 
The uncertainties inherent in large class sizes require students to exhibit enhanced adaptability 
and resilience. The diminished teacher-student interaction can leave students feeling pressured 
to keep pace with class progress, in addition to the language anxiety that TBLT might provoke, 
particularly in oral tasks, where fear of errors and potential ridicule looms large. 

4. Teaching	Strageties	

4.1. Refining	Grouping	Strategies	
Strategically optimizing grouping dynamics is essential for fostering a cohesive and supportive 
classroom environment (Wu Zhenlan, 2021). Tailoring grouping approaches to enhance 
interaction and learning effectiveness is crucial for the successful deployment of Task-Based 
Language Teaching (TBLT) in large classrooms. 
Dynamic versus fixed grouping: Implementing dynamic grouping enables collaboration among 
students with varied abilities and backgrounds, enriching social interaction and linguistic 
practice. Teachers can capitalize on this advantage by introducing rapid, short-term reshuffling 
to ignite students' curiosity and engagement, facilitating inter-student interaction and learning. 
By organizing several quick-switch activities within a class, every student gets to collaborate 
with a broader range of peers, enriching their teamwork and communicative proficiency. Fixed 
grouping, on the other hand, is advantageous for creating stable work relationships and 
bolstering group unity. Through sustained collaboration, students delve into understanding 
each other's abilities and strengths, forming trust-based relationships that facilitate deeper, 
more efficient collaborative learning. By initiating inter-group projects, promoting 
communication and cooperation among various stable groups, teachers can thereby widening 
students' social networks and augmenting inter-group learning and interaction opportunities.  
Heterogeneous versus Homogeneous Grouping: Heterogeneous grouping brings together 
students of diverse abilities, promoting mutual learning and a sense of collaboration and 
competitiveness. However, the disparity in group members' skills and progress may dampen 
motivation and engagement. Addressing this, teachers must be vigilant about dependency 
issues, preventing less proficient students from becoming overly reliant on peers. Assigning 
clear, rotating roles within groups encourages balanced participation, mitigating dependency 
and fostering a higher degree of involvement and accountability among all students. 
Homogeneous grouping, which aligns similarly-skilled students in one group, aids in 
synchronizing learning progress (Nunan, 2004) but limits exposure to diverse perspectives and 
problem-solving approaches, potentially stifling social development and lowering engagement. 
Teachers might enhance diversity and motivation by alternating between homogeneous and 
heterogeneous groups. Additionally, teachers may tailor groups based on interests and learning 
styles, using surveys or analytics for insights. This strategic grouping fosters a richer, more 
engaging learning environment. 

4.2. Customized	Teaching	Approaches 
Adapting Task Difficulty: In the context of large classrooms, where student abilities and 
backgrounds vary, the design of tasks requires adaptability. Students at higher proficiency levels 
should be assigned complex tasks involving critical analysis or research, simulating real-world 
challenges that require higher-order thinking skills and linguistic proficiency. These tasks 
should encourage analytical thinking and application of language in novel contexts. Conversely, 
simplifying tasks for those at foundational levels supports basic skill acquisition. Tasks should 
focus on building foundational language skills through interactive activities such as role-plays 
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or structured dialogues that promote confidence and gradual skill acquisition. This 
differentiation ensures that all students are engaged at an appropriate level of challenge, 
facilitating more meaningful learning experiences. Teachers can also provide optional tasks, 
giving students a choice among tasks that suit their individual abilities and interests, thus 
tailoring to their specific learning needs. 
Strategic Resource Distribution: Acknowledging the diversity of group learning needs, strategic 
differentiation in resource allocation is essential. This strategy entails the targeted provision of 
various learning materials, from texts to multimedia and other support tools, catering to the 
unique preferences and requirements of each group, thereby making tasks more engaging and 
relevant. 
Customized Feedback Strategies: Prompt and impactful feedback is pivotal for language 
learning progression. In the context of large classes, personalized feedback strategies are 
essential and more effective. For advanced learners, feedback might focus on nuances of 
language use and stylistic improvements, while for beginners, emphasis could be placed on 
correcting basic grammatical errors and building vocabulary. Such personalized feedback 
addresses the individual learning needs, ensuring all students benefit from the educational 
process. Incorporating peer feedback can also foster a reflective learning environment, 
encouraging students to engage critically with their own and others' work. 

4.3. Integrating	Technological	Enhancements	in	Education 
The integration of Virtual Reality (VR) and Augmented Reality (AR) within online learning 
environments offers students enriched, immersive experiences, elevating the engagement and 
effectiveness of task-based educational methods. Furthermore, the adoption of Artificial 
Intelligence (AI) in educational strategies enables the provision of tailored learning insights and 
feedback, ensuring tasks are dynamically adjusted to align with individual learning patterns. 
This approach not only amplifies the adaptability of task-oriented learning but also fosters a 
more personalized educational journey. Incorporating social media dynamics into educational 
frameworks further stimulates student interaction, extending the scope for language 
application, and amplifying the impact and allure of task-based teaching models. 

4.4. Enhancing	Assessment	Practices 
Optimizing assessment practices in large-class environments is imperative for the effective 
execution of Task-Based Language Teaching (TBLT). Implementing consistent formative 
assessments, encompassing routine observations, targeted quizzes, and immediate feedback, 
coupled with facilitating students’ self-evaluations, empowers educators to more precisely 
navigate and refine the learning trajectory (Willis & Willis, 2009). This methodology ensures 
an ongoing assessment of students' advancement, fostering timely pedagogical adjustments. 
Furthermore, the adoption of peer assessment encourages a more participatory learning 
atmosphere, cultivating critical thinking and self-assessment skills among students. This 
approach not only boosts students' self-awareness and drive for learning but also elevates the 
overall educational experience, making it more interactive and enriching for all participants. 

5. Conclusion	

Task-Based Language Teaching (TBLT) underscores the cultivation of students’ linguistic 
abilities, embodying a pedagogical philosophy that leverages teacher-led directives within a 
student-centric educational framework. Its advantages are becoming more apparent within the 
realm of English language instruction, especially in large classroom settings where it 
significantly contributes to the holistic improvement of students' English language proficiency. 
This analysis has delved into the challenges and underlying causes TBLT faces in large-class 
contexts, offering comprehensive solutions from foundational principles. Consequently, it is 



International	Journal	of	Social	Science	and	Education	Research																																																														Volume	7	Issue	4,	2024	

ISSN:	2637‐6067																																																																																																																										DOI:	10.6918/IJOSSER.202404_7(4).0007	

52 

essential for educators in the field of English language teaching to embrace TBLT in large-class 
formats, engaging in continuous exploration and summation to refine and vitalize this 
instructional approach systematically. 
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